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ACCULTURATIVE STRESS: A USEFUL FRAMEWORK FOR
UNDERSTANDING THE EXPERIENCE OF DEAF AMERICANS
Robert G. Brubaker^
Acculturative stress is a pattern of responses individuals may experience when they come into
contact with a culture other than their own. This paper explores the possibility that Deaf
Americans experience acculturative stress as a consequence of their contact with hearing
people. The components of a theoretical model of acculturative stress are presented along with
a review of relevant research. The potential utility of the model for generating research and
developing interventions is discussed.
Psychological acculturation refers to the changes in values, attitudes, behaviors, and
identity that individuals experience when they come into contact with a culture other than
their own (Graves, 1967; Williams & Berry, 1991). Berry and his colleagues (e.g.. Berry &
Kim, 1988; Williams & Berry, 1991) have explored the relationship between psychological
acculturation and mental health. They have proposed the concept of acculturative stress
to represent a cluster of responses elicited by the process of psychological acculturation that
may include depression, anxiety, feelings of alienation and marginalization, somatic
symptoms, and identity confusion. They have proposed a theoretical model that describes
the relationship between acculturation and acculturative stress. The model identifies a set
of moderating variables that influence the degree to which an individual exposed to the
acculturation process experiences the acculturative stress response.
The purpose of this paper is to consider whether Berry's acculturative stress model
provides a useful framework within which to explore the experience of deaf people in
America, particularly those individuals identified as culturally Deaf (we will return to the
issue of cultural deafness in a moment). Are the factors that comprise the theoretical model
reflective of the experiences of deaf people? Does contact between the culturally Deaf
'Robert Brubaker, Eastern Kentucky University, College of Social and Behavioral Sciences, Department of Psychology, 102 Cammack Building,
Richmond, Kentucky 40475-3108
^The capitalized word Deaf refers to sociocultural Deafness and to individuals who identify with Deaf culture. The lowercase deaf denotes the audiological
condition of hearing loss.
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person and the larger hearing society have the potential to elicit a stress response that may
have a negative impact on the physical, social, and psychological well-being of the Deaf
person? This paper will examine the components of the model and their relevance to the
experience of Deaf people. The potential utility of the model for guiding the development
of interventions to enhance the well-being of Deaf people, as well as suggestions for future
research, will be discussed.
This paper is based on certain assumptions about the nature of deafness. Historically,
particularly among hearing people, deafness has been viewed as pathology; a medical
condition to be cured. Recently, this position has been challenged by those who
conceptualize Deafness as a cultural phenomenon. Proponents cite the existence of a
common, unique language (i.e. American Sign Language), formal social structures (e.g.. Deaf
clubs and organizations), material artifacts (e.g. the TDD), and a cultural history (in the
form of folklore, literature, theater, humor), as evidence of a distinct Deaf culture.
Although a thorough consideration of this issue is beyond the scope of this paper (see
Padden & Humphries, 1988, and Schein, 1989, for excellent discussions), the reader should
recognize that this paper assumes the existence of Deaf culture.
An additional consideration is that the deaf population is a heterogenous group that
differs along a number of important dimensions (e.g., age of onset and degree of hearing
loss, mode of communication, educational experience). Not all deaf people claim
membership in the Deaf community or identify with Deaf culture. For our purposes,
culturally Deaf refers to those individuals who share a common language (i.e., American
Sign Language), common experiences (with attendance at a residential school for the deaf
being the most significant), and an identification with the Deaf community (Glickman,
1986; Padden, 1980; Rutherford, 1988). The premise of this paper is that acculturative stress
will be most relevant to culturally Deaf individuals.
Research has provided substantial support for the validity and utility of the
acculturative stress model across a number of acculturating groups (see Berry, 1989, and
Berry & Kim, 1988, for reviews). Perhaps most relevant to this paper is Anderson's
application of the model to African Americans (1991). The parallels between the
experiences of Deaf and African Americans, particularly in terms of suffering the effects
negative stereotypes, prejudice, discrimination, social and political exclusion, and economic
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hardship, have been well documented (Lane, 1988; Rittenhouse, Johnson, Overton,
Freeman, & Jaussi, 1991). These parallels, along with Anderson's compelling case for the
applicability of the model to African Americans, suggest quite clearly that the model may
hold promise for furthering our understanding of the experience of people who are Deaf.
Of course, there are some significant differences between Deaf and African American
cultures, as well as other cultures to which the model has been applied, that may limit the
applicability of the model to Deaf people. For example, in most cultures, the enculturation
process begins at birth and the family plays a major role in cultural transmission. For most
Deaf people, approximately 90% of whom are born to hearing parents, this process takes
place via different mechanisms (i.e., through exposure to Deaf peers and adults and typically
at residential schools for deaf children) and often much later in life (i.e., adolescence or early
adulthood). Furthermore, the Deaf community seems distinct from the five types of
acculturating groups Berry has identified: immigrants, refugees, sojourners, ethnic groups,
and native peoples. Deaf people do not fit neatly into any of these categories. Refugees
and immigrants include first-generation arrivals into a new culture, sojourners are those in
temporary contact with a new culture, and native peoples are indigenous groups who have
been invaded by a new society (Berry & Kim, 1988). The experience of Deaf people is
probably most similar to that of ethnic groups, defined as "people who identify with, and
exhibit, a common heritage," although they do not meet the criterion of being "...the
second or subsequent generation[s] after immigration" (Berry, 1989, p. 214). The extent to
which these features of Deaf culture limit the relevance of the acculturative stress model is
an empirical question.
The Acculturative Stress Model
The relationship between acculturation and acculturative stress is complex. Not all
individuals involved in acculturation will encounter the same stressors or experience the
same degree of acculturative stress. The Berry model includes a number of variables that
influence or moderate the relationship between acculturation and stress. The four that seem
most relevant to the present discussion include: mode of acculturation, nature of the larger
(i.e., hearing) society, characteristics of the acculturating group (i.e.. Deaf people), and
characteristics of the acculturating individual. The degree to which an individual deaf
person experiences acculturative stress depends not only on his/her identification with Deaf
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culture, but on an interaction among these four moderating factors. Each factor and its
relevance to Deaf people will be discussed below.
Mode of acculturation. The mode of acculturation reflects an individual's attitude
toward interacting with another culture. Berry and his colleagues (Berry & Kim, 1989;
Berry, Kim, Minde, & Mok, 1987) have defined four modes of acculturation: assimilation,
integration, separation, and marginalization. A deaf individual's mode is determined by
his/her position with regard to two basic issues: "Is it important to maintain a Deaf
cultural identity?" and, "Is it important to develop/maintain relationships with the hearing
society?". The assimilation mode is characterized by a desire by a deaf person to
maintain/develop relationships with the hearing society but not the Deaf community.
Assimilation might be the choice of some orally trained or late-deafened adults. The
integration mode is characterized by a desire to maintain identification with Deaf culture
and to maintain relationships with the hearing society. An example might be a bilingual
Deaf person who is active in the Deaf community but who is also maintains friendships and
engages in social activities with hearing coworkers at his/her place of employment. The
separation mode is characterized by a desire to maintain identification with Deaf culture
and not maintain relationships with the hearing society. A Deaf person in this mode might
limit his/her social and vocational contact primarily to other Deaf people and have minimal
contact with hearing people. The marginalization mode is characterized by a lack of
identification with either the Deaf or hearing culture, what has sometimes been referred to
as being "between two worlds." Glickman (1986) suggested that cvilturally marginal deaf
people are likely to come from one of three groups: "...mainstreamed deaf students, orally
trained deaf students who move toward signing and the Deaf community after they have
finished their schooling, and hard-of-hearing students who are involved in schools for deaf
children or the Deaf community" (p.5).
Mode of acculturation is similar to what Glickman and Carey (1993) have termed
Deaf cultural identity. They described four types of Deaf cultural identity that roughly
correspond to Berry's four modes of acculturation: culturally hearing (assimilation),
culturally marginal (marginalized), immersion (separation), and bicultural (integration).
Mode of acculturation moderates the relationship between the acculturation process
and acculturative stress. Berry et al. (1987) suggest that marginalized individuals are likely
to experience high levels of acculturative stress, as are those who pursue separation from
the larger society. Assimilation is associated with a moderate degree of stress while
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integration leads to the least stress. Cultural marginality has been associated with poor
psychological adjustment among both the hearing (Berry & Kim, 1988) and deaf (Glickman,
1986; Glickman & Carey, 1993) populations. Research on African Americans suggests that
marginal individuals are at risk for substance abuse, marital dysfunction, academic
difficulties, and low self-esteem (see Anderson, 1991). Integration, or biculturalism, has been
associated with both physical and psychological health (LaFramboise, Coleman, & Gerton,
1993).
Clearly, Berry's model of acculturation modalities captures the various experiences
of deaf and hard-of-hearing persons and seems to provide a useful framework for exploring
the consequences of adopting a particular modality. A number of interesting hypotheses
may be generated from this model. For example, does mainstreaming a deaf child lead to
marginalization, higher levels of acculturative stress, and impairments in physical and
psychological well-being? Are there specific components of the mainstream experience that
contribute to or minimize the risk of marginalization? Does integration, or biculturalism,
result in lower levels of acculturative stress? If so, what can be done to enhance integration
(e.g., LaFramboise et al., 1993, have identified specific skills that constitute bicultural
competence which, in turn, ought to facilitate integration)? Should mode of acculturation
be considered in the debate over the utility of cochlear implants? What are the likely
consequences of a cochlear implant for a marginalized deaf person? Is it likely to lead to
a change in mode of acculturation and a subsequent decrease in acculturative stress? Under
what conditions might such a change (whether positive or negative) occur? Berry's model
allows us to consider such hypotheses within the broader context of the acculturation
process.
Nature of the larger societv. The second factor that mediates the relationship
between acculturation and acculturative stress is the nature of the larger society. Of
particular importance is the degree to which the larger society, in this case the hearing
world, is culturally pluralistic. A pluralistic society is likely to be more tolerant and more
accepting of cultural diversity than a culturally monistic society and should therefore
engender lower levels of acculturative stress among acculturating minorities (Berry & Kim,
1988).
There is substantial evidence that the hearing society in this country has not been
accepting or tolerant of Deaf culture. Negative attitudes toward Deaf people have been well
documented (Rittenhouse et al., 1991; Strong & Shaver, 1991). Deaf people have been
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labelled aggressive, immature, paranoid, explosive, unintelligent, and generally unable to
manage their own affairs (Lane, 1988). The education of deaf children has, for years, been
controlled by hearing persons. American Sign Language (ASL), generally seen as the core
of Deaf culture, has been negatively perceived by hearing parents, educators, and the general
public, and its users stigmatized and even punished (Becker, 1981). There has been
resistance in the academic community to recognizing Deaf as a legitimate culture and ASL
as a true language (Corwin & Wilcox, 1985). Stigmatization and lack of acceptance by the
hearing world have been evident in every realm of Deaf people's experience. Deaf adults
report a history of isolation and alienation from hearing family members, schoolmates, and
coworkers (Foster, 1989). Statistics documenting the consistent underemployment of Deaf
workers provide evidence of discrimination by hearing people in the workplace. Deaf
workers are over-represented in blue collar and manual labor positions, under-represented
in white collar positions, and earn lower incomes than their hearing coworkers, even when
level of education is taken into account (Rittenhouse et al., 1991; Welsh, 1991).
According to the Berry model, this lack of acceptance of Deaf culture by the hearing
society should be positively correlated with the degree of acculturative stress experienced
by persons who are Deaf. Research is needed to test this hypothesis and to explore the
links between intolerance, acculturative stress, and physical and psychological health. This
seems to be a potentially fruitful area of investigation in light of the recently implemented
Americans with Disabilities Act (ADA), the increased acceptance of ASL, and the broader
awareness of Deaf culture by the hearing world. What affect will these changes have on
hearing persons' attitudes toward Deaf people and Deaf culture, and on the acculturation
process in general?
Sociocultural characteristics of the acculturating group. Berry and Kim (1988)
identify a number of social and cultural characteristics of the acculturating group that may
moderate acculturative stress. One such factor, the degree of social support, may be
particularly relevant to Deaf people. Social support has generally been found to buffer the
effects of stress on both physical and psychological health (Cohen & Willis, 1985).
Perceived support from other persons or groups (e.g., emotional support, informational
support, tangible support) minimizes the adverse consequences of stressful events. The
Berry model suggests that social support serves the same purpose with regard to
acculturative stress. The availability and quality of social support are likely to vary
significantly according to experiences unique to deaf people. For many culturally Deaf
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people, the Deaf community offers strong formal and informal social support in the form
of Deaf churches, athletic organizations, social clubs, organizations, and residential schools.
For many other deaf people, these supports may not be available. For example, the deaf
child who is mainstreamed may find him/herself socially isolated from hearing classmates
and teachers with whom communication is difficult, and from other deaf children, deaf
adults, and the Deaf community in general (Foster, 1989; Mertens, 1989). Deaf children,
particularly the 90% born to hearing parents, are often isolated from family members. Deaf
adults who live in rural areas or are geographically isolated from other Deaf people and
organizations, may not have adequate social support. Late-deafened adults may find
themselves alienated from hearing family and friends, yet lacking in sign language skills and
involvement in the Deaf community.
Although the research literature is far from conclusive, it certainly seems reasonable
to hypothesize that as a group, deaf people, particularly those who are not involved in the
Deaf community, may not have an adequate degree of quality social support available. To
the extent that social support buffers the effects of stress, the support of the Deaf
community may lessen the impact of acculturative stress. The relationship between social
support and involvement in the Deaf community, and their impact on acculturative stress,
seems worthy of further investigation.
Characteristics of the acculturating individual. The final factors that moderate the
degree of acculturative stress are characteristics of the individual involved in the
acculturation process. Berry and Kim (1988) identify a long list of psychological
characteristics, including attitudes, prior intercultural knowledge and experience, cognitive
control, expectations, personality style, and self-esteem, that have been found to affect the
relationship between acculturation and mental health among other cultural groups. These
same factors ought moderate acculturative stress among Deaf people. The following
discussion will briefly consider how factors related to deafness, as well as identification with
the Deaf community, may be linked to several of the psychological moderators identified
by Berry and Kim (1988).
According to Berry and Kim, the degree of acculturative stress experienced by an
acculturating individual will be influenced by the frequency, nature, and quality of his/her
contact with the dominant culture. There are likely to be significant individual differences
on this dimension among deaf people. For example, it may be that deaf children of hearing
parents have more frequent contact, and, given the prejudice among some Deaf toward
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hearing people (Cummings & Rodda, 1989), more positive contact, with the hearing world
than do deaf children of deaf parents. Becker (1981) has suggested that Deaf people may
limit the frequency and extent of contact with hearing people as a means of reducing
frustration. Whether a deaf child is placed in a residential school or a mainstream setting
should also influence his/her contact with the hearing culture. Mainstreamed deaf children
are likely to have more frequent contact with hearing people and, more importantly,
particularly with regard to the quality of contact, have greater opportunities for developing
friendships with hearing peers (Mertens, 1989). However, despite the physical proximity
of deaf and hearing children in a mainstream setting, deaf children are often not fully
integrated into the hearing environment and do not interact with, or develop friendships
with, h pa ring peers or teachers (Antia, 1982; Mertens, 1989). More interaction between deaf
and hearing children in a mainstream setting does not produce stronger relationships (Leigh
& Stinson, 1991). This appears to be particularly true in mainstream settings that lack
appropriate support services (e.g., interpreters). The Americans With Disabilities Act seems
likely to increase the frequency of contact between Deaf and hearing people, but again, it
is not clear what the quality of that contact may be.
Prior knowledge of the dominant culture, in particular the dominant language, is also
thought to moderate acculturative stress. All of the variables thought to influence contact
with the hearing culture are also likely to influence a Deaf person's knowledge of hearing
culture. For many Deaf adults, English is a second language. As a consequence, many of
the usual means by which one gains knowledge about another culture (e.g., newspapers,
literature) are not readily accessible. Communication barriers and lack of contact with
hparing people limit knowledge of hearing culture for many Deaf people.
A third individual difference that may moderate acculturative stress is self-esteem
(Berry & Kim, 1989). Greater self-esteem is thought to be associated with a better ability
to cope with stress (Rosen, Terry, & Leventhal, 1982). Research examining self-esteem in
Deaf people has produced mixed results. A number of studies found that deafness,
particularly among children and adolescents, has a negative effect on self-esteem (Garrison
& Tesch, 1978; Loeb & Sarigiani, 1986). However, many of these studies were
methodologically flawed and more recent work has generally failed to support the earlier
findings (Bat-Chava, 1993; Gates, 1991; Oblowitz, Green, & de V. Heyns, 1991).
Although group-level comparisons of self-esteem between Deaf and hearing people
may be fruitless, identifying sources of variability in self-esteem within the Deaf population
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may be much more useful. There seems to be a consistent relationship across studies
between Deaf people's self-esteem and exposure to, and involvement with, other Deaf
people. For example, there is some evidence that deaf children in residential schools have
greater self-esteem than those in mainstream settings (Gates, 1991). Deaf children of Deaf
parents have higher self-esteem than deaf children of hearing parents ^ at-Chava, 1993).
Carver (1988), among others, has suggested that lack of exposure to positive Deaf role
models is associated with lower self-esteem. It also seems that identification with Deaf
culture is associated with self-esteem. A recent meta-analysis of five studies (Bat-Chava,
1993) found a positive correlation between group identification (e.g., involvement in the
Deaf community, association with other Deaf people, number of Deaf friends) and self-
esteem among Deaf people. Anderson (1991) has suggested that racial identity is linked
with self-esteem among African Americans. In his review of the literature, he cited a study
by Spencer (1988) suggesting that interventions designed to strengthen racial identity, which
for African Americans is linked to self-esteem, were associated with enhanced psychological
well-being. It may be that a strong sense of Deaf cultural identity enhances self-esteem and,
as a consequence, serves to buffer the impact of acculturative stress.
An individual's interpretation, or cognitive appraisal, of an event influences the
degree of stress he or she experiences. According to Lazarus and Folkman (1984), cognitive
appraisal involves two processes. First, the degree to which an event poses a threat to one's
physical/psychological well-being is assessed (referred to as primary appraisal) and then
second, the availability of resources needed to cope with the threat is evaluated (referred to
as secondary appraisal). Within the framework of the acculturative stress model, the
primary appraisal of an interaction with the hearing world as harmful or threatening and
the secondary appraisal of inadequate resources with which to cope with the threat, ought
to contribute to acculturative stress. Although a complete discussion of primary and
secondary cognitive appraisals is beyond the scope of this paper (see Lazarus & Folkman,
1984), these concepts raise two important questions relevant to Deafness and acculturative
stress. First, which individual and situational factors determine whether an interaction with
the hearing world will be interpreted as a threat? Second, what resources are necessary for
effectively coping with acculturative stress? With regard to the first question, we might
expect that the frequency, quality, and outcomes of previous contacts with hearing people,
as well as a variety of intellectual, motivational, and personality factors (Lazarus &
Folkman, 1984), to be important. There are also certain situational factors associated with
JADARA, Vol. 28, No. 1, 1994
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stress, for example, transitions (i.e., major life changes such as marriage, graduation, taking
a new job, moving to new town), undesirable situations, those that involve strong demands,
those which create ambiguity with regard to one's role, and those which are perceived as
uncontrollable. Situations particularly likely to be appraised as threats to the cultural
identity of a Deaf person might include the mainstreaming of deaf children, selecting a
hearing person to lead a Deaf institution (e.g. Gallaudet University, a residential school),
providing deaf children and adults with cochlear implants, taking a job in a predominantly
hearing work setting, or marrying a hearing person.
The second question is two fold: Which resources are relevant to coping with
acculturative stress, and which deafness-related experiences impact the development of these
resources? In his recent discussion of acculturative stress among African Americans,
Anderson (1991), drawing from the work of Lazarus and Folkman (1984), suggests that
there are two general categories of coping resources: social resources and internal coping
strategies. Social resources include the emotional, informational, and material support
provided by one's social network. The issue of social support and social networks among
deaf people has already been discussed. Clearly, there are a number of factors specific to
the experience of deaf people, including degree of involvement in the Deaf community,
which influence the availability and quality, and therefore the utility, of social resources for
managing acculturative stress.
Internal coping strategies can be either problem-focused, aimed at eliminating or
managing the source of stress, or emotion focused, aimed at controlling one's emotional
response to a stressor. For example, a Deaf employee who is uncomfortable interacting
with a condescending hearing coworker, might cope with this situation by avoiding the
coworker, or assertively confronting the coworker about his/her behavior (problem-focused
strategies) or by trying to convince him/herself that the situation isn't so bad or using
alcohol to calm down after encountering the coworker (emotion-focused strategies).
There is not much information in the empirical literature about the relationship
between deafness, or more specifically, the experiences of various deaf people, and coping
resources. Studies of other groups, however, suggest that this is an area worth investigating.
For example, Anderson (1991) cited evidence that among African American males, emotion-
focused strategies for coping with anger were associated with higher blood pressure levels.
Billings and Moos (1981) reported that higher-income and better educated individuals are
more likely to use problem-focused coping strategies than are lower-income, less educated
10 JADARA, Vol. 28, No. 1, 1994
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persons. Given the parallels between the experiences of African Americans and Deaf
Americans (Rittenhouse et al, 1991), and the fact that many Deaf people have lower income
levels, these findings may well have implications for Deaf people.
A final example of a stress-moderating individual difference is self-efficacy (Bandura,
1977). In terms of the present discussion, self-efficacy may be defined as the belief that one
has the skills necessary to successfully cope with acculturative stressors. The strength of
self-efficacy influences the likelihood of coping efforts. A strong sense of self-efficacy seems
to buffer both the physiological and psychological effects of stressors (Bandura, Taylor,
Williams, Mefford, & Barchas, 1985; Holahan, Holahan, & Belk, 1984). The major sources
of efficacy beliefs are previous performance accomplishments, vicarious experience, and
verbal persuasion. Although there are no published studies specific to deafness and self-
efficacy, there are some experiences common to many deaf people that might be expected
to influence self-efficacy. For example, with regard to previous performance
accomplishments, deaf people have historically been denied by hearing people the
opportunity to conduct their own affairs and thus denied the experience of successfully
coping with problems. Vicarious experience with successful coping is limited for many deaf
people who are not exposed to successful deaf role models. Even in the area of verbal
persuasion, deaf people are often given the message, particularly by hearing people, that
they are not capable of solving their own problems (Lane, 1988). Each of these experiences
would be expected to weaken self-efficacy. It seems likely that persons with a strong sense
of Deaf cultural identity would be more likely to be exposed to self-efficacy-enhancing
experiences (e.g., exposure to successful role models, successful coping) than would other
deaf people. The Deaf President Now movement may be a good example of such an
experience. The appointment of a hearing person to the presidency of Gallaudet University
could certainly constitute a threat to Deaf cultural identity. Self-efficacy theory predicts
that the success the Deaf students experienced at controlling events important to their
cultural identity would strengthen the self-efficacy not only of the participants (via
performance accomplishments), but of Deaf persons in general (via vicarious experience).
Acculturative Stress and Deafness
The literature reviewed above indicates that the concept of acculturative stress, as
operationalized by Berry et al., may well be relevant to those who identify with Deaf
culture. The Deaf community is a distinct sociocultural group and Deaf Americans may
JADARA, Vol. 28, No. 1, 1994 11
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encounter many of the same stressors, and rely on the same coping resources, as other
cultural minority groups. Although at this point, there is no direct evidence of
acculturative stress among Deaf people, the literature suggests that both degree of
identification with Deaf culture, as well as various experiences associated with deafness,
appear to be related to many of the factors that contribute to and moderate acculturative
stress.
While identification with the Deaf community may set the stage for acculturative
stress, it is also likely to afford opportunities for developing the personal (e.g., self-esteem,)
and social resources that have been found to moderate the stress response. The model also
suggests that there are potentially negative consequences for those deaf persons who do not
identify with the Deaf community, particularly those who become marginalized and fail to
develop ties to either the Deaf or hearing community. Furthermore, it suggests that Deaf
people who become integrated into the both the Deaf and hearing communities, who
become bicultural, may develop the strongest coping resources and experience the least
amount of acculturative stress.
Directions for Future Research
If the utility of a theoretical model is determined, at least in part, by its generation
of testable hypotheses, then Berry's model of acculturative stress appears to be quite useful.
The application of the model to the experience of Deaf people raises a number of
interesting research questions.
The first question to be addressed is whether Deaf people experience acculturative
stress. Although the research reviewed in this paper certainly suggests that this is at least
a possibility, there are no studies of acculturative stress and Deafness in the literature. In
order to conduct such studies, there must first be a means of operationalizing and assessing
the acculturative stress construct. Preliminary studies are currently underway in our
laboratory to test an instrument designed to assess acculturative stress. The instrument is
adapted from a 35-item questionnaire developed by Anderson (see Anderson, 1991) to assess
acculturative stress among African Americans. The items comprising Anderson's
instrument were modified to fit Deaf culture, translated into ASL, and recorded on
videotape by a native ASL user. Sample items can be found in Table 1.
Assuming that the construct of acculturative stress is in fact relevant to people who
are Deaf, a second line of research might investigate the predictive validity of the various
12 JADARA, Vol. 28, No. 1, 1994
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components of Berry's model. Again, the first step is to determine whether there are
instruments to measure each construct that are appropriate for use with Deaf persons. For
example, Glickman and Carey (1993) reported promising preliminary psychometric data
for a scale they are developing to measure Deaf cultural identity. Their Deaf Identity
Development Scale may well be useful for determining mode of acculturation. Research
into the factors contributing to acculturative stress sets the stage for developing
interventions aimed at minimizing the stress response by either manipulating the
controlling variables or learning strategies for managing one's response. An additional area
of research might focus on identifying the physiological and psychological consequences of
acculturative stress.
Table 1
Sample Items From the Acculturative Stress Scale for Deaf Adults (English Version)
1. When I interact with hearing people, who I know are prejudiced, my heart rate
increases.
2. I get distressed when a hearing person tells me what to do.
3. I tend to experience more psychological discomfort when interacting with
hearing people than with Deaf people.
4. I am easily distressed by conflicts that are based on cultural differences.
5. I become distressed when a hearing person avoids eye contact.
6. I feel awkward around hearing people and therefore prefer to interact with
Deaf people.
7. I feel uneasy when I view programming that negatively portrays Deaf culture
in a stereotypical way.
The acculturative stress model appears to offer a useful framework for understanding
the impact of the acculturation process on the physical and psychological well-being of Deaf
Americans. Testable hypotheses can be derived from the model and there are clear
implications for both basic and applied researchers.
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